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DIFFERENCES ON LEARNING AND ATTITUDE FORMATION IN THE BASIC CCURSE 1

A major strength and a potential Ksbility in e basic course in
speach communication is its diversity of audience. In many cases,
students are required *o take the introductory speech or comimunicaticn
courze to satisfy some university-wide or dopartment-lave! requirement.
Consequently, the students who enroll in this course tend 1o range from
freshmen 1o seniors and cros. alwadonicdsﬂnesoﬁoreoamw
institution. Aeconwnodaﬁmionwkiomngoofmmyleveb
motivation levels, communication skills; communication apprehenslon
levels, wﬂﬁngtbilibes aptlmdot,mdooon.canboama]ordiallengefor
hctmcbrshmlsintoduetorym

Onewaytobeghbdealwmmbpmblemlsbldenhfymm
models for this discipline that work most effectively for the group of
tudents as a whole. For example, Central Michigan Untversity (CMU) has
hegun %o incorporate aspects of the Persor.alized System of Instruction
(PSl)hbseebonsolmebasiceoum(sooKellor 1974; Keuer&
Sherman, 1974, 1982). Rmamheonductsd at CMU (Gray, 1984; Gray,
Buerkel-Rothfuss, & Thomas, 1987; Gray, Buetkei-Rothfuss. & Yerby, 1986)
has attempted systematically 1 assess diiferences between FSl-based
soctions of the basic coursa, & multiple-section hybr'd course, and other,
move traditionsl, modets. momo-rodtaﬁonfomxatawme
self-contained fcrmat. Rosuihof this moard\ consistently point to the
PSLbasedmodelasbelngamiormdol!ormad\mmehybﬁdspoem
conwmnlcaﬁoncoursoalongamnmofammdnalandpedonnance
dimensions (for detalled descripions of this research, see Gray, 1984;
Gray et al.; 1987; and Gray et al., 19886).

A second way o deal with the diversity problem is to attempt tc link
spedﬁccomcaand/orstudentvaneblostoatﬁwdosw:ﬂ\and
pecformar.ce In the basic course, with the ultimate geal being to adapt the
teaching mode! t0 best compensate for those ditferences. For example,
very high communication apprehension that is not recognized by the
hsmmfeadylnmocoursomlnhtboassodatedmutpooran'tudes
toward the course, early withdrawal from the course, or poor performance
in the course. According to Richmond and McCroskey (1985), "high
communication apprehensives often will drop a class with high
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:ootmmiwion roquiremms even if it i a required course. For example,

mmmmamwpememdmmdemmmh

-conwmﬂeaﬁonapprohmsiondmppodamﬁredpubﬁcspealdngeoum

mmmmm ofﬂneouu.ﬁntbeforommstspoedl

‘zmmmmmmmmmm:mmmmmm

preferances for Kistructional systems and on student behaviors in the
classroom. : hmwmmomofbbhoomunbaﬁon

K

i WMMMWMWM!&M
-experiance with the course content of high interet in public spaaking or

Mwnmieauonptoeessniohtbooxpmdbbeposwvelymlatedto
gradoshﬂneouuifmbtmusnpﬁcabm”peﬂonoos or might

'uwmnammmmummam
*appoustobelooredmdantwlhpcbroxp«‘onoo Prior cxperience that

hkosﬁnbnnofmpealhgﬂnsameemmmayb&aswdatodwm
neoaﬁnammsbwardﬁneqmubasodonmomorﬁumﬂonor
uuletyﬂ\atwasiiedtothopdoro"ip«btm To date, iitie research has
beenpubnhedmatboksspodfbanyawnﬁnkbdmenmdem
vmiablesandoomponentsofhoPSl-basedbad\lngmodelhspeod\

“ communication.

) meqoalofmispaporisbexamholwosmdentvamblesmatmight
inpactonathh:desbwardandpoﬂomnookﬂwbasbooum gender
andpﬁorexpoﬁenoowﬁhcoumcuﬂem. Ancondooalistodetennho
whemorornotdfforeneesbe' aenmoPSl-bmdmdelandma
soN-eontainedmdolfortoaeh mbemmmaﬁectodbygenderor
expodonoodifforencos Inothe ,ofdsbmgnhteracﬂoneﬂed
bolmentypoofpodaqoglcalmoelandl!muh:dontvadablos?
Thodalapresentodarobasodonpooﬂncm!ysosoﬂwostud‘es
deslgnedboxaninoaspectso'melnmduetoryspeedwommunbaﬁon
course at Central Michigan University.. Personal oxpononcowmueachhg

'Wummmbwmhasumemdbmmmmatmem

maybohtportantoonderdiﬂemncesopemﬁng similarly, interactions
wimsmdonumhavehadprlorexpoﬁonuWMcoumcontent(enher
because they dropped thd course in a previous semester or because they
hadhadoutsldeexperienoes that related to course content prior to
enrciing in the course) suggest ditferences in théir approach to this

course. A review of key research in these areas was tindartaken to provide

-a theoretical framework for our suspicions before the post hoc data

analyses could proceed. Because the analyses wera secondary elaborations

of studies already completed, variables considered were necessarily
limited to those already inciuded in the instruments that had been used in
the two studies cited. These variables are déscribed in more detall as
they pertain {o both gencier ana prior experience in the secticns that
follow.

Alook at any list of texts
ln tha ﬁeld of communlcatlon wou!d lndude htles such as those listed
above. ‘It is easy to conciude that an interest in gender distinctions is
tiriving in our field. This interest is not a new one, either; "interest in

the different relations of the sexes t their language dates back at least

o 1664, ﬂweyearofﬁmpublieaﬂonofa report which cites different
womensandmensfomlshhespoedwowvaCarbpeoplo {Thome and
Henley, 1975, p. 5). Indeed, even before such structured research took
place, communication between the sexes was a matter of concem. "Secial
and religious injunctions against women communicators have abounded. In
the New Testament, Saint Paul instructad men to ‘let a woman leam in
silence with all submissiveness.” He said, 'l permit no woman to teach or
to have authority over men; she is to keep silent.” (I Timathy 2:9-15)"
(Borisoff and Merrill, 1985, p. 5).

The reason for this concern may be obvious. “Speech’ and ‘voice’ are
froquenﬂyusedasmetaptnrsforpower Rtis in the act of giving voice to
one's thoughts and feslings that & speaker has the potential to affect the
thoughts and behaviors of others.” (Borisoff and Merrill, 1975, p. 5)
Certainly, then, communication skills increase the likelihood of
influencing others and so attaining goals, presumably both persenal and
professional. It is no wonder that many fields, such as social linguistics,
education, and speech communication, to name but a few, have continued to
explore areas that may affect this skill. Similarly, in a time in our
history when women are experiencing iiew freedoms and increased equality
with males in perceital and professional situations, the possible effects of
gender in attaining these communication skills would be an important
interest for scholars.




- Ommlghtquesﬂonwheﬁmorno«mlsconcemlsshuaviableono
tnmoputaodelyadnmedyhasmabdwomnlnanlnfenorfashbn
MdeomydooaboanoxMuuconeommﬂnCaﬁmtnbein
&umm 'ACnﬂreroMnotpmnoumomonamesofhor
‘m&bhwaﬁnnmdhumw:mbmhﬂonshmemm
“line, ammmnuyhbloofanyomosenm “In the case
dhCﬁmmﬂmhmﬂuﬂccyﬂabbeonWmdhmnymale
nunnnmnstanywordsuudbyﬁnwomhavoasylablechangod
and af ties the entire words” (Thome and Henley; 1975, p. 44). Of course,
:mhnnybunoanommoodetyhasavoidedonmly Further,
Mpwp!omuuawoeﬂutgmatmhmmiggmrddfmnoes
hmbeonnndohreoentdocadesbymhmsodety However, for those
'ofmhtombdhﬁghorodtmﬁon m:oemumewcbtthatgender
:dﬁomncoemsﬂlwimus Arooontsoﬁosofacﬁdesdotailsmny
" comumaboutsoxlsmoncolbgoeampum(mmpbol 1985; Hall, 1985;
s Rieke, 1985).. Orie author siated: *I wish | could say that sexiem on the
;. - :wﬁﬁsi@moxaogoratodorlnﬁwcoumofuiﬁmtooxﬂmﬁon I cannot”
“(Riske, 1985, 0.74). Thése authors claim that the college classroom
. pmonts‘adﬂ!ydmtoforwomn (campboll 1985, p. 68). For
mdmooneomodwimmconeenﬁngﬂnbasbcoum,me
T ‘Question remains: are there gender differences affecting performance and
‘atﬁmdesheonununlcationcourses?
‘ " Inconchusive findings abound. Pearson (1985), in her book compliing
: research in the area of gender, tells us that the research on gender
’ diﬂmncoslnself-esteem'havepmvidedmixedﬁndings {(p- 57), on the
5 -changing roles of men aid women "are imited and mixed, at best® (p. 52),
. hlsbnlng'lsheonduslvotsbwhothormonorwomenmbetter
- -listeners” (p, 180).onompamy'molu9mhmdoesnotoﬁercondusive
L uidamﬂ\atwomaarewponommnhemmicabmy'(p 168), etc.
L Such vague findiigs make predictions about the role of gender cn attitudes
- mmrdmdachlovomomhabasicspoed\comunbaﬁoncoumd‘fﬁwn
Ofspedallntorosttoﬂispaperammovanablesmatcorrespondto
- the expected behavioral ouicomes of the course syllabus and instructor
Rty goals for the course. Spacificaliy, the following variables were directly
‘ relovanttoooursoob]ecﬁves perceived changolnoommunlcaﬁon skills
- ,andmelmpactofm baslccourse onsuohchange. change in
" communication apprehension. changeinself—estaem academic
7 achievement in the cours, and satisfaction with the instruction in and the

quality, difficulty, and usefuiness of the course. Each variable is
considered individually in the sections that follow.

Communication Competence

One area in which males and females might dif‘er would be in their
self-pemepﬁons of communication competence and the degree to which
they credit the course for improvement in their communicetion skills. To
»nkﬂwsapercopﬁonswihtwcomolnquesﬁon it was necessary to
eonsldoumdonts'percepﬂonsofmokcomtoneoheadwfme
bllowhgskllareascovemdlnmohybndcoum overall communication
competence; listening, interpersonal interaction, nonverbal
communication, use of language, conflict management, small group
discussion, and public speaking.

Withsomanyivarlablesboinooonsldorod Rwasd:fﬁculttoﬁnd
clearsupportfmmmomfawoforanexpectad hlgherlevelofposiﬁve
perceptions by either gender. However, many of the areas fisted above
relate to chiaracteristics of females commonly associated with this
gender. These characteristics, "such as sonslﬁvity to the needs of others,
understanding compassion; and warmth, may asslst them in the public

.spaakirg setting; while féminine pomnallty traits lncluding compliance,

yielding, and responsiveness may help women in achieving higher gradas in
the classroom" (Pearson, 1985, p. 325). Therefore it could be expected
that females would perform better averall in the basic, hybrid
oomnmnication course. Howevar ; because any measure of perceived
competence is based not on objective standards but on self-perceptions of
ability, self-esteem may have an impact on thesa perceptions. As can be
gean in the discusslon of self-esteem later in thls paper, fomales may
indicate less peroelved communication ccmpetence than males becauso of
this infilence; however, females also may change their sel-perceptions
more in a positive direction as a result of taking the course.

Conmununication Apprehension

The second area explored was that of communication apprehension.
McCroskey, Simpson & Richmond (1 982) repcried that their research
findings were identical to other studies done by Tallay (1 979) and
Zimbardo (1977). This research indicates that there are no significant

6




dlmranoot botwoon males and fomales in terms of general communication
appru\onsion The comblnod smdm do lndbato. however, that *females
msliohﬂymoroqoprohenm aboutoomnmnlcatim within the public
spoddngoontoxtmanmles (Mchkcy Slmpson&Rld\mnd 1982, p.
133).: Consequonﬂy bmaleuhouldboexpododtoseorosomewhatlower
. than males on the PRCA-20, anassossmntofcommunbaﬂon apprehension
M#owmonpubﬁcspeaklmmroﬂmnonoﬂmsodalcommnbaﬁon
sowngs

Whomorornotfemabscouldboexpoctodbshowalamerdoereaso
hwehmbnaumsultofwdwan htroducbryhybrldcoursocannot
bodoaﬂypndldodfmmmnvnllablolmatun however. “In fac4, there
mmmummumuhmbm
conmunleaﬁonapprohonsbnlnabadccoummommqondor Gray ot
al. (1980 1987)fopomddocreasodcommmleaﬂonappmhons!on(u
masuredbymoPRcA~20)asanoubomofﬂncoumatCMU with
PSl-basodsocuomaxhbiﬂnomond\wommoothormodels
examlnod In comparbon. RlchmndmdMoGMay (1985)wamthata
deuomheommnicaﬂonappuhmbnemonlybooxpoctedforvory
spodﬁcsiduafoa: 'lnpmved%canonlybooxpodadbmunln
areaslnwhldnspodﬂcsldllsh'ainholspmidod 'By this we mean that
aklllstrainingdoosnotgenemlzo lfspodﬂctnlnhglnhowto
oomtmctagoodmrodueﬁonbupeod\bpmvldod ‘we should expect the
p«maﬂuwnmbbommmuawwoducﬁon However,
wnhouldnotoxpoetmoporsonbbublobpnpureabowcondus!on
ormoprepmbou«forafom\alht«vm ‘Such skil generalization
slmplydoosnotowur As a result, we cannot expect any generalized
reduction in communication appmhonsbnbbopmduoodbyskms training
either” (p. 89).

Seli-esteem

Another area that was focused on in the two studies from which these
data were cullod was self-esteem. Pearson (1985) summarizes the
Kterature in this area by statlng that "some have found no difference in
the levels of self-esieem Setween men and women ( Seldnor. 1978;
Drummond, Mcintire &2 yand, 1977; Zuekorman. 1980} and others have
determined that men t:v» nlghef in seif-esteem than are women (Stoner &
Kaiser, 1978; Smith & Self, 1978; Goid, Brush, & Sprotzer,1980; Loeb &

Horst, 1978; Judd & Smith, 1974; Berger, 1968; Bohan, 1973)" (p. 57). In
addition, Pearson cites studies that show that women may alter their
perceptions of themselves more readily than do men (Shamo & Hill, 1975;
Judd & Smith, 1974, 1977). Women can overcome the ditferences in
solf-esteam through intervention which focusas on developing skills
(Pearson, 1985, p, 81; Smith & Self, 1978). Therefore, aithough the
research'is inconclusive, it could be expected that men would do better on
a scale of self-esteem than wouki women and, further, that women would
change their self-esteem more significantly in: & positive direction after
taking a skill-building course,

Academic Achisvement

Also considered in the studies from which these data were drawn was
students’ academic achievement in the course.. Common perceptions
conzering gender differences in achiavement favor males over females in
academic matters, "From the time of adolesoonoo. men havs a higher
expected success rate on non-social skills than do women, When actual
performance lags behind expected success, men are still perceived as more
successful (Gold, Brush, & Sprotzar, 1980)" (Poa:son 1985, p. 58).
However, the research in our field seems to support the belief that.
females should recelve higher afl-aroun grades than would malesina
communication classroom, "It appaar's that women and feminine
individuals may report greater levels of fear, but actually perform better”
(Pearson, 1985, p. 326). inthe spodﬂc area of public speaking, females
tend to do better than males, also. *Females appear to receive higher
grades than males on their classroom speeches (Pearson & Nelson, 1981;
Barker, 1966)" (Pearson, 1985, p. 325).

Satisfaction

The last area was & collective one that included satisfaction with the
instruction in and the quality, difficulty, and usefulness of the course.
Again, the eclectic nature of the published information made it ditficuit to
find supportive data to assert that any specific gender differences would
be found here, but one overall finding already cited may have an impact
here. Since women more readily change their perceptions of themselves
than do men (Shamo & Hill, 1975; Judd & Smith, 1974, 1977), and since
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. hmduuomb mpondbhtomnuon pmgnmcwhldﬂocusonskllls
(Pmoo 1985 p. 61; Smith & Self, 1978).itmaybotruomatfomales
S 'MMMM.:MWMmumwbomm
2 nﬂdledwnhlwml
L Tobtbﬂymmtzo.ﬂnmhwofmummwedmany
. wnmqmmmmmmmmmmmhof
. omdlfhmounpabnnmhmdammwamm
oolmuiediooootm lnoomd,ﬁnbhnknmunwomoppearto
o m«wwwmm gddodthodahmlysb 1) females
» mpuodnﬂnkmmmhaonoommbbommanmamn
s <mboo&mofaounmunbaﬁond(lhwumbutwludungomom
B 'mmlhapodﬁvodrecﬂonbymundomoeoummanwil
L males; 2,fon\duwlnattrbutowsposlﬂvod\angobﬁncoummofo
$ than wil males; 3) females wil show greater signs of communication
L. . apprehension than will males at the atart of the course but wil change
mnalgnlﬂunﬂyhadimﬂonomdtudappmmbnmmwmmam
L 4)fombswllwaluahm&uummmmwllmduatmo
§*'C shnofﬁnmomwwildnmomnsbnmcmwmaposhm
M Mnmwm:bymtu\domem.S)hmswﬂmw
o more positive attitudes toward the course in general; and 6) females wil
receive higher grades in the course than will males.

o A .

: A second set of student variables was related to the posshility that

S ¢, mstudmumm!bddummoumeswmmesodamwomcoﬂocted
o dl!brodfmmomormdonubuodonputoxp«lonoowlmmocoum

t content or with this actual course. In particular, two groups of students

: moonﬂdmdbboh\pomm: 1)otudonhwhohadhadlomnslc(dobate
or individual events) experience or public speaking/communication courses
prior to enroliing in the introductory course at CMU; and 2) students who,

for whataver raason, withdrew or falled this course in a prior semester.
¢ A raview of relevant kterature regarding these differences offored ,
M ittle help in predicting how or why these students might be dif’srent ‘
from the rest of the population for this course. It is probably safe to
mmothathavhghadapublicspeaklngdassln high school or having

been on the debate team could affect one's performance in this course, but

the direction of that affect is not certaln. A student who excelled in high

school might have abllities and resources upon which to base efforts in
this course. As a consequence, it might be scmewhat easier for that
student 1o perform well in this course than it would be for students who
lack that experience. There could be a negative side to the prior
experience, however. if the material is perceived 1o be too low-level or
udummantﬁocontontlntmhtrodwocycoumconmm“mu
hformﬁonhmlbnmwnm.ﬁnmdontmaydwolopnongo
attitudes toward the course which might, in tum, affect satisfaction and
achievement.

As for students who were repeating the course during the somester
these data were coliected, similar contradictions are possible. - If the
mnmlmontwubroughtaboﬂbylllmuoroﬂw unforeseen
clrcumstances, tinpdoroxpodumnﬂomhavunhancodmntudont’s
alﬂumuadpom“mm!nmmmumwpdonxpodonoownhm
contonthhlghochooieouldbnxpmdbonhancomouvadablos On
tho other hand, Hﬂnmmhudbnniomodtonpoatbmusoofbo
many absences, missed assignments (potentially caused by high speach
anxiety; see Richmond cnd McCroskey, 1985), or failing grades, the
Monfntﬂmdocoddhmbunmaﬁvcfromﬂuboghmm

Bmuuofunmnypocwbpndwommwouldbomadoabom
Unprbroxpotbnoowhblomdunwmlumpbdzs xpected to
omofmmﬁmdau.nohypoﬂ»utmdovdopod instead the
untyuomculdodbyagbbalmu:d\qunﬁon %o what extent does
prior experience with this courss or with this content affact student
attitudes and performance?

EFFECT OF INSTRUCTIONAL MODEL: PSHBASED VS, SELF-CONTAINED

In addition to examining gender and experience ditferences across
sections of the basic course, a second goal was to examine the interaction
of the pedagogical model with these differences. Since an underlying goal
ofmbnsurchwasbfulyducribommwmmoPSl based format
on instruction in the introductory hybrid cotirse, examining for ditferences
based on gender and experience variables seemed important.

Considerable research conceming the use of a modified PSI format in
the basic speech communicaticn course shows this instructional format to
be a very effective one {Berryman-Fink & Pederson, 1981; Fuss-Relneck &
Seller, 1982; Gray, 1984; Gray, Buerkel-Rothfuss, & Thomas, 1987; Gray,
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Buorkol-ﬂomftm &Yorby.41986 HaMsko Beell Prentice, &Seiler 1982;

Maemn. 1983; Heun. Hetin, & Ralciiff; 1973 Scott & Young, 1976;
“Seiler, 1962, 1983; Seiler. & Fuss-Reineck, 1986; Sta‘on-aploer&Bassett,

-1980; andTquot. 1988)”‘Spodﬁeaay nsealgl!gy Gray, Buefkol-ﬂoﬂlfuss.
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and Gray, Buerkel-Folhluss, and Thomas (1967) on the
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 student
wnhhcoum mistudont

emmnmz,“zz)
lapproaehﬁlwnbyenyetal bonmhoavlyfrom

va‘porfofmaﬁ%e-basodeoum. lnﬁnPSl-basodﬁédéns he average class
[ermmosommarmatmm“ncolbdedwases .Each

socﬁmm%byamuwmmmanduwzodsmdem
sproctors who each supervised & small Group of six oF Seven studnts. The
-8a¥:contained sections incorporated four of the five essential
kcharqetoﬂsﬁcsofPSl m’iﬁmmﬁmm or.undergraduate

‘wm"&%mmn).mmmaununmnwmm In>-

the seif-contained sections, mommodmuz‘émaa .Each section
. mastaughtbyaqmduatoteadﬂnﬁmhtant. Thoroweroonly thrae
diﬂorenoesbetw«nmotwofonnm muglt-gpmalnedswﬁomdidnot
usosmdontproctors medasss!zod!ﬂmd aiid the PSl-basad stucents
couldmpeatmokﬁmtwospeedmunﬂamlnimumcompetencybvol

-was achieved while in the solfmntalmd ‘'sections students gave an
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ungraded first speech and a graded secone! speodﬂnaddnionmmegraded
third speeoh which was common to both formats: (Fora complete
descnption of this approach, see Gray; Buerkel-ﬂothh:ss and Thomas,
19¢7).

lnshon.mesuporiornyofmoPSIobasedmdelappearstobedear
Lessoonalnlswhemorornotbdngmaleorfembisrelatedto
pedonnaneolnmlsoroﬂmmodolsofmobasiceoum .As discussed
earﬂormmispaper Mbmmnbbeimmatfemsm
podonnbetterﬂlanmalesmdwllexpfmmpodﬁveatﬁmdesman
males in the courss: Thoquostlonthenbecom doeswoddng.vlﬁlan
wtdemmdtmtotaachmwwm)dmtshsomeofmm
differencos?: Wyﬁnm&ﬂlﬂyb unundommduatebaehho
asslsmandmoone-omcoadﬂng emouraning andhebingthatgoes
onhﬂmPSl-basedfom\atmighuﬂectamtudawpoﬁommandw
lessenanyhhemntoondoidffmneosﬂntmightbetomdhmcoum
overall. Iﬂomalestmdbmtomokself-estoemlowmanmlosatm
outset, moone-on-one attenﬁonfmm the’ UTAs mighthelpto enhance
Mesasetf-peroepﬁons lfmalestendbbemrereslstantbbamlngmb
mateﬁalortendtomnmoradifﬂwlttoheorporatocommnbaﬁon
skills fike empathy and listening into their daily lnmaeﬁon.
relaﬁonshlpwﬂhmeUTAuﬂght result in bettorundomandmgofmis
material.

Again, bocausoofmoladtof hformation | considering these,
Intéractions, no | hypoﬂnmguidedmopoahocanalyses The research
quesﬁonsmp*'asedatmooprmbrylevelofoxplanaﬂon lsthoroa
relationship | be*voon gondor andlorpdorexpedonoe and type of model
(PSI-basedvs solf-eomamod)mnlook!ngatsmmamudesand

-performance in the introductory hybrid cGurse? If so, what sorts of

interactions can be identified?
THE RESEARCH STUDIES

The data reported here were derived from two studies designed to
examine aspects of pedagogy in the introductory course. The male-female
cumparison data were coliected froma study designed fo examine student
variables in PS|-based s sections of the course only (ses Yerby, Gray and
Buerkel-Rothfuss, 1987) and froma study designed to compare PSI-based
sections of this course with self-contained soctions (see Gray, etal.,
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/ 1987) mmmmdaumabowwmmmmlwc
- dudn mmammmmbwedusmdam
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METHOD

& AR Ittty -""” R RN A B R Mt ot

mmmﬁmu\gmmwwm

abjoéﬁy]pqonpbhdbohmdﬂnmmsobctedbrﬂn
nle. - It mwmmmmmmw

M e 2 S35 A8 T A A s

mmhum)mmmhmm onohundted

Whummummmmmm
’mwwmmmdﬂnmmm&m
oo T 'Omwpuwnofﬂnsamntshunéinpbmfmhmn 25
'~pmntmaophomom,wﬂnnmm15p«commspm
bﬂmonimbrmmbn. Bowmthoeoumbpandacommcy
. —uqtmutformmmq ﬁ.owmbmconsidorodtobe
. ‘npmmeofﬂngagpmuawbob melyallpossiblemjorsand
*nigmsmrepmomdhunwmo
. wuhngudbuendot hmlcsoumunboredmleshmesampleﬁvo
o three.. Thoovompmonhﬁonoﬂombcmpmbablycausedbysom
conbinﬂonofﬂniolbwhgfactors 1) -the ratio of females fo males
'mappmxhntweowatﬂnmlvomwummofdahcdlecﬁon.
‘2) hmbsmayhavobeenmomecnsdonﬁousaboutauendancoandﬁlhng
thmstionnalres musbeMdmppedfrommosamploinsmalbr
-numbers; andlora) fomales mayhavosolecmdmls communleabon course
over the five other possible competency courses while males may have
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besn represented more heavily in those other courses.
Tomurecompamblityofsocﬁonsatﬁnoutsetofmostudy
mwmmmhmmmm
profosi Gaiai- Giass Siancing; grade expecied i ihe Courss; approximate-
GPAMWW&MW and previous
encoliment in the course. No significant differences wére obtained.
Similarly, meusc:ltoconmPSI-basedsewonswm
ﬂmmmmdmm&ﬁoncompetem.
oxpechﬁanior&ocom.wmuﬂuﬁonapprehmsbn and social
-golf-ostoom. . Nosbﬂﬁwtdﬂmnmmidonﬁﬂedfmmmpmm
mmmmbmmm«ewmmsym
dfbmbemammuwnbmmgomwsmdy

Procedure. Dataeobcﬁonmaooonplhhedhﬂwoophm
pretest quastionnaire, posﬂeummv.afuoolecﬂonofgmdes
ftomlnwuebu'tocordbooks. Dahmcollocbdbydawoom
lns!rucbu efnmmrd\ersddnothadnsodbnsofﬁwmlccourso
dudngwes-as

Thoﬂmqtsestionnalfoconhhedm ltems and was divided into five

W(lemamcmmmmmwmmmes

"Scale); 3)McCrosky's (1970) Pérsonai Report of Communication.

Apprehension Scale; 4): ana&puﬁonoww.lants-ﬁaldl:eelinasof
InadequacySeub(Robkmn&Shm 1973); and 5)° demographic
mmwmhmm The scales and itams
dmmmﬁebdﬁwexpodedwbomiorﬂnmassmodhﬂn
standardized course syfiabus..-

The Self-Perception of Communleaﬂon AbilnﬁosScalo(SPCA)was
adaptodfromanearlorsmdyby&ayetal .(1986). This scale measured
col—p«eohodabd«yharangoofeorwmnbaﬁonskﬂls overall
eommnicatbnoomtsnco. listering, interpersonal interaction, nonverbal
communication, use of language, conflict management, and so on. Students
responded 10 a series cf statements such as: "l am a competent listener”
using a five-point Likert-type scale (1=strongly agree; S=strongly-
disagree). leixteonitamswerosummedanddividodbysixteonbcreate
this scale, with & low number indicating & high degree of seif-perceived
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eommnieaﬁonabiity Abtnrelablityformhaealom .90.
TfaPMhﬁmof&sComonComnunbahonAbmﬁes

5 hab b ekttt G A

M MMMM.:M

et bt U i it R

oxpododﬂdnnﬂneptmbhmhkp«sonﬂmmnmﬁon
,-_m(mm = 94). -orﬂnptwd.abpdsuspondodma
-deWMaﬂMbWam
- maatuulofmltﬁsm'm-mm

-ﬂnmﬂ’ka&ohﬁmdamwmﬂnmmld
'immmmwmnwmﬂy

- MMPmmd%mmnwm
_mm)mmmnbmmmmmm
vmmpmwmmummm 1970;

Pom&&nyh; 980).. sa-mmb-mofmu
-about ™ skuations such as *1 fesl rstaxed and
wnbmbbmilupeddng Ihtmmwdedaoﬂ'.atalowmonm
~mkm:mmawmmwwm(m
:MybrﬂnPRCAhﬂissmdy ; 95);

. ‘AWMMMMWMWM
;(FlS),awlddyMnmohoddsdﬂmm(Pnbhson&Sham
1973).walnehdodbnmoﬂnhpactolmmingeomudcaﬁon
,ddllsonsol-omem Modﬁeaﬂomlﬂwocabkwolvcdaddngium
*.Meommmunﬂstaugmhdnbwiccoum Again smdems
mspondedbasoﬂosofshtmnhmueﬂ-porcopﬁonswd\as‘lcan
md(odedsiof)soonﬁdonuy'mhiuhmonmmmhdhigh
so!fm mmmwmwmmmm 94.

Flnaiy donmraphbdahamlmadoexpodaﬂommcolocbdto
'Mbrwnhﬂﬂudmusmm dassmndim gender,
omdeoxpocbdhtfnoom.GPA,wbrexpoﬂonooMcoumeomm
ohercommnieaﬁoneaumstakon,mdwtnﬂmornownswdomshad

FS omolodlnbutnotcompbtedmobuicooumhapmbusmst«
T msooowquewonnalmmm.ndduﬁmtho‘inalmekof
t classosweomahedttnsmsealeushmepmm the SPCA, the

. :PICA.moPRcA.andmeFls Forﬂnpostmt.lhmsontlnPICAacab
bl were rephrased from future tense, 'loxpocthbecomameompetent
o lsbnorasatmltofhklngmoomn bpasnenso.’lhavobocomoa
morfe compstent listener as a recult of taking this course.® Consequently,
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the posttest PICA measured the degree to which the course was credited
for improvement (or lack thereof) in students’ communication skills, a
slightly different measurement than the expectations extracted from the

-pratest PICA, Thealoha mﬁbilnvformooosttestmoasuroformissmdv

was .94; abharollabilﬂyf«tlnenﬂmeombbodmwas 92. Also
hdudedonﬂnposﬂestqmsﬁonnahmqtmhomabouthﬁnal
gmdeaxpocbdhmecoum,mmﬂraﬁmofmoeourse.andmﬁmsof
meeomsohtermofmfu!ness.dﬂmny mdmedegreebwhidnhe
coursemtexpeetaﬁom Hnaly alswdentsmaskedbratomelr
hstrucbt'slanwlodgoofnmend daﬂitybconveylnfomaﬁon concem
for students; effort, grading, andoveralmadﬂmabluy “These:
avaluabonsmsmnmedlnbasealemeasuﬂnagenaralawmbwards
ﬂwelnsuucbr(A‘lTlNST) swdentsMPSI-basodsewonsanswerodmo
samosortofquestiomabthU‘l’As(studomsprodors) in all, the
secondquestionnakocontamdwsibm .

Gradesforalmignmnhmmntobomformats(ﬁnalspeedt
vldeompeassanmom.spoed'cout!ne audiencoanalyslspaper final exam,
andﬁnalcoursegmdo)mgaﬂmedmmrdsandg-adobooiw
submitbdbymmwcbrs Becaiise the university uses a 12 point
grading scale, allgradosrqcordodfolmﬁnhamngoof1polnt(E)to12
polnts (A).

Study 2

.Sample. Data were collected from students enrolied in PSi-based
soctions of the baslcoourseduﬂmmomkﬂweok of the Winter, 1987,
semester. During the last week of the semester, students were y asked 0
complete a posttestquesbonnalre In all, 159 of the 181 students
enrolled in these sections completed both phaseés of the data collection
and bacame the sample for this study. -

Looking at demographic data, approximalely 70% of the students in
the sample were freshmen, 15% were sophomores, and the remalning 15%
were juniors or seniors. Females outnumbered males approximately 3 to 2.

Procedure. The main purpose of the study was to axamine the
relationship between students’ perceptions of their UTAs and UTA
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ul-pomﬁommdbmmdontovdtnﬂonsow\olrumsb
(mm pubmminﬂneoum
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“For this ﬁummmmmmmmm

5oy 'w

’ :m WNMUTAM)MWW “In particular,

Dl AT

- mmamwuummmoa the Student’s
~md0muwonmwdo(SPCA).moPommd

macamni&uénmémmm.m-meomm

.uummwmwmmmm

(ATTTTUDE).. WMmimmmﬁadapuﬂo'n of

‘.uwmwmsmm)mm and
Meomw\lc_aﬁonappmhunbnmmomredudng MeCmskey's (1970)

ul-conhmd andPSl-bnsodmodelsofﬂ)ebaslccoum(Gmyetal
1906; andemyetal 1987).

ANALYSES

UslmdataﬁomSh:dth—testsmeompubdbassessgender
dﬂomforaldopend«ﬂvaﬁabbntboﬂnﬂmoutsotandatmeendof
the class. Thoeodﬂerencesarompomthabb1

Tmayunlysesofvuianeomdcovaria:mmcomutedbiest
formwweenPSI-basedaMself-eomainedsecﬁons

o o e (o i, Cr N et e e, e ey e i e

‘différences between raales and females; and the inferaction effect
Abdmnhadrmmdolandgendor COntoIvaﬂablesusedascovaﬂates

were the following: Class standing (Q81), appmxlmato GPA (Q84),

—pmlousoxporbumwlﬂtdobab(QBS) provlousexpeﬂencowim

Mv&ulmnu(oee).eoumhspoedwonmnbaﬂonhkenlnhhh
school(oe7) emmoshspoeducomunlcaﬁonukonincollege(oea).and

wbmmmmoxpam(aes) Resutts of the:
fvarhmaleovm

malymmmponedlnTabloz
Dmiotfnmnllmnpbslzoforrepeamrs(n-ﬁ).mal,s!sof

»vurhncoprocodum wimouttho use of covariates which would further

roduoothowmlosize mmedboxamhomndslnmodataonly No
smmonuabommﬁsﬁcal signiﬁeamocanbomadefrom these data.
Conaoquonﬂy only results for differences on the 'SPCA, PICA, PRCA, FIS,
and ATTITUDE scales are reported. These data are tabled in Table 3.
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RESULTS AND DISCUSSION-

Tablo1presomsmomsunsoftmhetweenmalosandfemales
forattimdeandpecfomuncovarlables ‘I’tveesctsofvaﬁablosare
presented: 1)pretesthfonnaﬂon 2)pooﬂesthfonnaton.and3)d1ange
aoomsforﬂndependuuvuiabbm. Sevanty-two males and one
hmodmfombsbokpanhatmmwavoonhlssmdy

Looking first at differences during the third week of classsa
(PRESPCA, PREPICA, PREATTITUDE, PREPRCA, and PREFIS), only one
sluniﬁwndlfomncowasroponed Femajes in the PSI-based modet
appammybeoanmoccmwmbwoomnicaﬂonapprehmsbnm

Tummmmodiﬁormatﬂnoomphﬁonofmecourso.onlyone
sbntﬁeundﬂemmohtabled Thbﬁm.mosignlﬁwndiﬁmncais
for the PoreelvodlnﬂuoncoofmecoumonAbmesscale ‘Males
indicated less lnﬂuemo onthe posttostaeale than did females.

Wilhmardtodmmoaoomandgradeshmocourse.onlylho
commn&:atbnapprehensbnmeasum(PRCA)mdtheﬁnalgradehme
COUSo are dgniﬁcanllydiffemt. Fomalos apparently reported a
significantly larger decreass in apeec.'u anxiety and received significantly
hiohorovualgradosman males.

In summary, m«ommalgnmmdiﬁeroneesbetwoengenders
for the Students’ Perceptions of | Communication Abilities scale (SPCA), for
attitudes mand the course (ATITI’UDE) orfor self-esteem measures
(FIS). Oﬂwﬂgniﬁcamdiffemus follow no specific pattemn. Although
not significant, mean differemos for SPCA. 'ATTITUDE, FIS, and the SPEECH
and 7INAL EXAM msumsminﬂwoxpmddirecﬁon with female
scores baing highormanacorecformm

Tavle ‘oresonutherosultsomnvadanoelcovaﬁanooanaiyspsfor
ﬁrsw.msmdom‘sh PSi-based and self-contained sections of the basic
coursa. Al dopendentvaﬂables are listed on this table; change scores
musedasmouﬂtofanalyslsforallvarlablesforwhldntheymm
available.

Looking first at differences betwsen the hstmcﬁonal models for the
five scales, it appsars that the PS!-based model achieved superior resuits
for perceived communication competance (SPCA), perceived contribution
of the course o that competence (PICA), perceived communication
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epprehenslon (PHCA).* and atm\:des toward the instructor (ATTINST;.

‘Students inthe PSl~ba§ed sectlons reported hlgher levele of perceived
~eonmnleationeompetenoe erediledtheoourselorthat eompetenee more,

doereesedeommnlcetlonapprehenslonnm.andgenerallyfeltmre
memmmmwmuhmunmw

sectiols.: Nompuentdiliereneemobhlnedloreoomonsoelal

?eell-esleem(FIS)attheendolthemu.bothgrouperepomd

slight
hess results computedbyexeludimrepeatemlromthe
mrpleroconllrm "reportedelml'mlortheentlregroupof

.stydenteenmledhtlutcoumbyemyetal (1987)

AlleeverlatesexceptlorGPAangeollegecoumsexerted influete
onitleeetoneoltheeeales SlﬂnlllémtoovarlateslorSPCAmdebete

experlence higheehoolooureeslnepeeeh andpublicnpeaklngexpenenoe.

ltseemreasonﬁethatmesetypuoloxperlenoeswouldhﬂuenoun

‘lndlviduarspereeptlonof hlsorhercommmleallonoompetenoe Class

slendlmmrelatedonlytoperoeptlonuboulthehﬂuenceoimecoum
onlrnprovemente Qulteposslbly lreelmnwouldbemreliknlytoeredit

»theeoureelorh\provemenmlunwouldupperdaesmen lnterestlngly,
oxperlenoewllhlndlvﬁualmntsmrolltedbeommunleetlon

.....

.COureeshhluhechoolwerealsomlaledto PRCA. Experlenoewithdebate

maelgnllleanteovadatelortnesodalnll-eeteemanalym
Duetothenawreoltheanalysleofvwlenoeprcoedwe specific

eonoluslomabwttheslzeanddrectlonolme relatlonshlpofthe

ooverlableseennotbeeetabllshed Funhorexplomtoryanalysesare

‘néeded belorethese relatlonshlpsean belully explalned

Withreoardtogender onlySPcArewltedinastatlstieally

'slgniﬂcant difference between malec and lemales Femalee  reported
'hloherievelsofpemelvedeonwmnleatlonabﬂitlesattheendoftbecoum

lhandidmlea Amwughmedlﬁerenoeehmemloreaehofmeomer
lourlndioeearehtheexpecteddirectlone thesedlllerenoesarenot
slanlﬂdantatthespoclﬂedalphalevelofp .05.
Noneoitnelntoractlonolfectemslgnillcant. In spite of the very
leruedlfferenoeebygroupandbygonder belnglnaPSl besed mode! did
not enhance the !eamlng for elthergendergroup
Looklngnextatpereepﬁoneaboutmedegreetowhichmecoursemet
expoctations, tbedilllcultyolvarlousaspeotsoftneeourse,andthe
usefulness of various aspects of the course, the results are mixed.

i9

Students in PSl-based sections felt that the course was of higher overall
quality, met their expectations better, and generally would be more useful
to their iives than did students in self-contain~d sections. These students
also perceived the final speech assignment to be significantly more useful
than did the other group. - Nelther group § found the videotape analyeis
asslonment to be particularly uselul nor were there elgnifleent
differences in perceived ditlioulty of the assignments or tests. Once
again, these results suppolt earlier findings for the entire sample by Gray
etal. (1987)

Gender was & significant preo"*tor for only three dependent variables:
overaliperoeivedqualltyoftneeourse. ’hedegreetowhlehthecoursemet
expectations, and the overall usefulness of the cowrss. Females apparently
found the videotepe analysis and, the ﬂnnl speochi to be ‘slightly more
useful than did males but thm dlfferenoes were not olgnillcant ‘atthe
speclﬂed alpha level..

The most influential covariate for.these analyses was prior
experience with public spoaking.. This experience was linked with all
threepereeptlonsoidlllieultyltenwandwith theltemmeasurlng
ussfulriess of the final speech. Presumably, pilor experlenoe with public
speaking would decrease pen:eptlons of dllliculty for speech-ralated
asslonments Also lmportant was high school courses teken in this
content area; this covarlale was slgnlficant inthe analyses for difficulty
of the tests, uselulness of the final speech and overall usefuiness of the
course. Finally, class etandlng Influenced Pperceptions about the difficulty
of the testsandmedlﬂioultyoitneeourseoveral

Once agaln, none of the’ 'interaction effects was slgrntimnt. Being in
a PSl-based seotlon did not differentlally affect one gender over the other.

Flnally, Tabie 2 presents the results of student performanoe In the-
course o five asslgnments (audience analysls papér, final speech,
videotape analysis paper. sentence outline. final exam) and the final
course grade overall. This time;" very, strong differences are apparent
between PSi-based and self-contained sections of the course. Students In
the PSi-based sections received slgniﬁeantly higher grades on all
asslanments except for the final exam and), as a consequence, received
significantly higher final course grades.

Similarly, strong differences are apparent by gender. Females )
received significantty higher scores on all assignments and, consequently,
higher course grades overall than did males.
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Acmidnbow GPAphyodﬂnmmmmblnomdo
‘achievement. - mmmmmmamepuandwhom
nmmwmmbmmmmm
mhmmmmmmm lonood-odonhd

- mm. mm\gmwamm dﬂiouahkbnotknown

mmammmwmumworm
porbmum mwmmﬂcwngwouldbo
wommwmmmum
. nmmmmmmm.«mm
nipomd. Appmnﬂy p«brmlnﬂnommbmmoquallym
mwmnpsl—hmdm

Ovmﬂ anhPﬂMMkmbrbm

ﬂmmdﬂnh&mhamdm but this
nwdonmmammonmmndonon
bmds MlmWMhMbmm
mmmmmmmmm&m
mmwmmmmmwmm this
oxpomﬁonmnotwppomdbyﬂnm Boﬂnmalosmdhmalu
pubmthSI-baududoqunMdohun-oonulnod
acuomoﬂhobulccoum bmfomabcpodonnbouormmmaloﬁn
Mooumovenl

) Tabloapfmnhmnn’fynhofvadmmummmogmupof
mmmmﬁmmm Bmuuofﬁnvorysmauwnplo
M(n-ﬂ),mMmmdobupm“pmmbymmsm
upmhglhoowm Pwmmmmwmmum
Mmbmﬁumxhuﬂy?&%—&%ownmmmh
umbmmﬁngdtnbptbtmufamoormlompoﬁcy
vlohﬁon mmmzsxmwngmmxtmm«
thoopknupwlmmmmmmmwhu‘
Mmorlulmlyonmued Ana!yds'wmmnpomdmmeﬂvo
lndouonly
) Qﬂyonodiﬂmnoob«woonPSl—tasodandself-conhhodsocﬂons
mmdfmmthmmlym students in the PSi-based sections
tppquyhadmpoﬂtmamMesbwardmmwctonatmm
ofﬂwcoummandidzwdonts inmoseif-conhlnod sections. Males in
thoPSl—bnod sections reported an almost impossible score of 1.00,
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Indficating that, without exception, those individuals felt their instructors

10 be clearly superior 10 other instructors.. Females in that group reported
anoqutlyutonhhhﬂm Studénts in the self-contained sections
: upomdooomoomld«ablydowmhomomownm with females
mbmmmmm«mmaymm None of the
mmmumm

Looking at the nonsignificani means; it appears that males in the
PSl-buoduwomuponodmud\mlwolsofSPcAMdidfomam
hMmmMMammhﬁmmdms
smmmpmmwnmmmm
mwmmmmmmmmmmm
PSI-buoductlomorMhﬂnuﬂ-oonh&nducﬁom

wmmwbgm« omsiuMMhnpomd females
wbhmkumodwdaluﬂ“mhbombmudmoooum
mors than did males. Once again, mslgnlfbanthhmcﬁonoﬂoehwon
reported.

In summary, fcwdmmneuumodmneompndngmm
deummmmm Mdaucmbo
considered only in the most tentative way, however, d\noothovorysmal
sample size. Rc,*’“nﬁonmummwmbemododb
mtoawmbhrqomughiqrmwyvaldmdym

IMPLICATIONS

‘The findings reportad from this study provide some directions for
nunrdmhbmbdlndwolopingmystohmmmooﬁoct'vonmof
ﬂnbubooumlnapoodwormmbaﬂon Mnothonoodsofmls
mmmmmwuwmmmmwmu
Mammmmbmhmofhowm
Further, nmmwmmmmmn
wmmmwwmmmm By
compndnotwodm«inghmmmm some insights into the
direction for future resoarch wers found.

With regard 10 gender, fomdosmlmmdbbowporbrtomalesh
terms of academic achievement, increasing self-estéem, decreasing
communication apprehension, and having positive attitudes toward the
course. This was trye regardiess of the instructional format enrolied in
vy the students. From these data, varying the instructional format (at
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KWMmenmmmbuybmm
-Cartalnly; nwmmm'wmmmm»
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mmumhmmmmmmm
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Amnmawmmmm

wmnoudbnpnbndhmn there was & difference in

‘Mhmummmmm The repsaters

mmmmwmmmmmw
format. mmum»m«nmamam
mmwdmmmbumhrhMm it is possible
mmmwmmuwmumm

‘mwmmmmmmmwwwm found
'MMWMMNM&NW& and 20

mhmdhmm These students may sieo have
MthWmhmuamme
pmbmhiun mmm bdnohaPSl—buoductbnmyhavo
llmdmwbbmom sycbm mmmzmmmat
oonﬁoﬂnohmn mmmmammma
PSl-buodnernﬂnﬂmmmﬂ upodhnl»ootmmyhtvo
mmmmmmmw»mmomm
muhrndon mmwmmmmmnw»u
thmmmmmwhdngs
olinadoqmcy mmmmbmau«mmm
wmmmmmummwuﬂmw
sections, the stigma associated with being foroed to repeat a 100-level
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course might have contributed to the negative attitudes. - Finally, frr°
smdontswhotookmocoumtlwﬁnttknoundormoPSl-basodbm
but repeated it under the seif-contained format, the expianations sesms
less clear. mablnytouputundondﬁmmtcouldprovidom
$ame “excuse® doscrbodabovo bouvnthodmdonotwppomm

conciusion, moronpodﬁcmwdnbd \aﬂyk\dlcntod. Obviously,
mummmmmwmm(mm
incomplete assignments, Mlnglhomts oic.) from the people who
fopoatodmoooumforbodm«othorpmomlmlsmododbom
mmmmmmdunmwm«mm
*repeaters® can be understood.

mmownmdydcownnpubuhuwmknplmﬁom
for researchers. MmhﬂnPSl-bnodmbmmlmplym
Hon&fykmdudmb‘ddd&'myhobbplmﬂmhm
incorporating some of the effective PSI characteristics, mostnowyun
uuowwsu:dontpmbn. Rouudulmodddwobpmwmb
ldonmymdmbmmybomdbpondtodmppmwmuotnof
fear, lack of motivation, poor. attitude, ob.mybovoryuuﬁdbmwh
snmnuandmyqndommunmmmmm
thmmudmpomdam -

mﬁndmcm“wdbptbroxpod«mwn!woumoomm
aboumoﬂpomudwwmmmmeoﬁmm
ﬂwbuicooumfotmwm mmmmmm
in forensics, puubmumwhdtbo m.p«fomndbou«mdm
m%%hmﬁmﬂwmmﬁdhmnm
goctions, ltmmcumnbblhﬂlnkmuoddwmbrhhmﬂonh
mmwmmwmmmmam
foroxp«ionoodsum “fn sidition, unono-on-onoooodﬁngmyalow
mombukqunﬁomaamdmatbbmwmwwm.o
happmpdab!orﬂnlnm«dmbmmatmybumoumodmmuohm
personal interactions in this format. Suchoxporbtmdmdonbdoomay
mmbubwoumommofﬂwmmwuam
roasonablopossibmymmﬁnmuhr seif-contained sections, and 0
1oelcmknoodundunhlhmbm

cnw.mhvmmmmmmw“amm
these analyses. Fammnmrd:onmmmhuomhbsbeMoth
variables and fyrmat/instructional variables in the introductory speech
communication course is clearly warranted,
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depsident va
Mz(n‘-ﬁd)

t-value

<17
148

1.23

1.82

3.83 : 2.60*
87

330 113
348 - 3.28 1.82
15 . 35
3.33 A 448
1.88°

-29 . 214
3.30 4 -1.63
147

20 . 96
_ -87

7.00 : 34
3.88 24 148
6.13 ! 2.09°

*p .05 **p. 01 **p. .001

TABLE 2: Variance/Covarisnce Results for Five Scales,
mmmnmmmmmcomummumlng
mmmmmmmmdn

Scale  GroupMeans p value Significant Cov
PSibased  S-C
M F M. F Gender Model GXM

SPCA 54 65 28 .38 .08 .000 ns Q85,8789
PICA -41 -33 -50 -56 .302 006 ns Q81
PRCA 40 44 24 32 080 .017 ns Q86,87
s 09 11 05 10 .48 665 ns Q85

165 229 228 375 000 ns Q68

240 306 288 .002 . ns
260 318 285
254 . . Qa9
186 . . Q81, 87, 89

81,89




960 1008 879 915 027 ns Q81,84

ns Q84,87

002
Anidyoi 002
o, 971 1019, 847 882 007 000 ns Q81,84,89
Sooech -
Ve 948. 1025 869 9.14 018 .000
000

owne 991 1025-864 925 003 ns Q84
Finel ,

Eam 611 -659 614 688 002 .194 ns QB1,84,85,89
Fined

Grade

920 -952 769 814 001 .001 hns Q81,84,87,89

QM-dmstanding.OM GPA.QGS-debatoQGG individual events;
Qa7 = HSeoumsQes oolbgoeomoeo public speaking

NOTE Foralsealosandperooptualnam loworsoorosindcatomro
desk&lerosponm for grade ltsms, higher scores indicate
h!gh_qrg(ades

TABLE 3: Analysis of Vaiianeolbovulmee Results for Five
Scales for Repeaters s-mplo Only ﬁom Study 1

Scale- GrotpMeans p value
-PSl-based 'S-C
M F M F Gender Mods: GXM

SPCA 19 39 48 42 668 905 ns
PICA -50 -48° -58 -49 681 916 ns
PRCA -13 40 33 .35 .958 .384 ns
SE  -20 28 -32 06 027 428 ns

ATTINST100 121 269 213 .084 005 ns

Q61 = class standing; Q84 = GPA; Q85 = debate; Q86 = individual events,
Q87 = HS courses; Q88 = college courses; Q89 = public speaking

NOTE: For all scales, iower scores indicate more desirable respornises.
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